Introduction
A critical view has recently emerged from applied linguists on the role young learners (5 to 11-year olds) play in facilitating their own language learning processes. Giving children a participatory, active role in the development of their foreign language skills has been shown to help teachers and researchers address overlooked aspects of language learning.
Research carried out in the field of Teaching English to Young Learners (TEYL) has investigated cognitive and social developmental characteristics of young learners that could aid in learning a foreign language (Shintani, 2011; Tellier, 2008) . However, most of this work has followed an experimental design in which children were exposed to certain conditions to later be tested (Kolsawalla, 1999; Peñate Cabrera and Bazo Martínez, 2001) .
From a developmental perspective, children follow a set of stages of incomplete competence until adulthood. Therefore, they are more likely to be considered passive objects in social interactions, leaving little room for taking into account their perspectives on their own learning and life experiences (Pinter, 2014; Woodhead and Faulkner, 2008) .
Considering insights from other disciplines and multiple paradigms provides researchers in applied linguistics the opportunity to look at their object of inquiry from different perspectives. In the case of TEYL, it challenges the role given to children in language learning research; at the same time, it questions the idea of young learners as incomplete beings.
This article reports on a qualitative exploratory study which sought to uncover the views of four groups of Chilean young language learners on their EFL lessons, as a way of responding to the need to listen to children's voices.
Theoretical framework
In recent decades, a new standpoint has emerged -the 'New Sociology of Childhood.'
It defines children as social actors, who are able to contribute to the portrayal of their everyday life and understandings (James, Jerks, and Prout, 1998) . Using this approach, James et al. (1998) have defined the child as "a person, a status, a course of action, a set of needs, rights and differences. " (p. 207) . They also describe the child as a socially constructed part of "the local rather than global phenomenon" (James et al., 1998, p. 214) . Supporters of this approach argue that children are capable of providing useful and reliable insights into their own lives, and that they can be resourceful and knowledgeable, especially concerning their own experiences (Christensen and James, 2008; Christensen and Prout, 2002; Mayall, 2008) .
In the field of applied linguistics and language teaching, there are few studies to date that acknowledge children as active participants, and which have been carried out with children (Pinter, 2014) , as opposed to on children. In a seminal article, Pinter (2014) has argued that young learners are capable of reflecting on their language learning process and that these insights should be taken into account in teaching and research. Pinter (2014) has asserted that incorporating children as agents in research is beneficial for all parties involved, as it challenges the adult-centred knowledge structure and may contribute with new and different ideas about the way children learn a foreign language, the points they struggle with and their reasons for undertaking the learning. In her article regarding hearing children's voices in policy matters, Roberts (2003, p. 34) has argued that mechanisms need to be devised in order to be able to learn from successful experiences, and effectively involve children and young people in the policy making process.
Researching with Young Language Learners
Following this approach to researching with children, it is necessary to create instruments that allow researchers to involve children. In this line, alternative ways to approach data collection including children in research as active participants have been developed. Group interviews and focus groups (Pinter and Zandian, 2014; Yáñez and Coyle, 2011) are frequently used in researching with children. One of the main elements of this approach is to challenge the power gap in adult-child interaction. For instance, Kuchah and Pinter (2012) described a group interview with children in Cameroon which showed that by breaking the traditional power relations between children and adults, young learners were able to challenge the adults' perspective on the features of "good teaching" (Kuchah and Pinter, 2012) . Similarly, in a study carried out by Turek (2013) , the break in the power relationship allowed a group of children in Turkey to contribute to the design of a research instrument, which made the tasks "child-friendly" (Turek, 2013, p. 38) , validating the data collection instrument and making findings more reliable. The findings from these studies could not have been uncovered through traditional methods on children. 
Chilean EFL Context

Methodology
Type of study
This exploratory case study of qualitative nature examines the perspective of four groups of Chilean young learners on their EFL lesson.
This study forms part of a larger project that aimed at identifying the challenges that
Chilean early primary school teachers face, and investigated the contextual factors that can facilitate or hinder the English language teaching-learning process (Inostroza A., 2015) .
Objective of the study
Identify the perspectives on their EFL lesson of four groups of Chilean young learners from four state funded schools. Two research questions aimed to be answered in this article:
 What are the young learners' perceptions of their current EFL lessons?
 What are these young learners' perceptions of their ideal EFL lesson?
Participants
This project was carried out in three middle and low-income communes from Santiago, the Chilean capital city, and it took place between March and June 2013. The four participating schools were state funded (municipal and subsided) and shared features regarding their location and the level of vulnerability of their student populations. These educational institutions had 70% to 90% of students for whom the socioeconomic status of their homes may hinder their ability to face the educational process; therefore, these schools receive the Preferential School Subsidy (SEP in Spanish) which aims to "improve the quality of education of the poorest areas and with the lowest educational achievements" (Corvalán, 2012, p. 7) .
A total of 16 learners from four different 4 th Grade classes (9+) were interviewed in groups about their perceptions of their EFL lessons at the beginning and at the end of the semester (Table 1) . These students belonged to each of the four participant classes in the larger project. Therefore, Group 1 was part of Class 1 and their EFL teacher was Teacher 1, and so on. Consent was negotiated with parents first and then with children. Firstly, the project was explained to pupils' parents or legal guardians in a parents' meeting, and through an information letter. They were asked to sign a consent form allowing the pupils to be interviewed. Secondly, the learners were asked for their consent verbally every time they were invited to take part in the interviews. They were constantly told of their right to stop taking part in the research at any point, as well as reassured that their identities would be confidential and anonymised.
These children had EFL lessons as part of their compulsory primary education. As shown in Table 2 below, most of them had 1.5 hours of EFL lessons a week, and an average of 3 years of EFL instruction. There were over 34 students in these classes. Regarding their English level, according to the CEFR levels, two teachers were C1 proficient users, and two B2 independent users. Interestingly, only one of these teachers was an EFL specialist, and the other two were primary teachers with EFL training. This seems to be the tendency in Chilean primary schools, in which primary teachers seek out subsequent EFL qualifications to teach in this level. In the first two weeks, children were observed in their interactions inside and outside the classroom. During this time, some students were pre-selected as they were able to express their ideas and share their reflections. The researcher interaction with the learners during recreational breaks and lunch time allowed her to identify friendship relations, as well as to develop closeness with some of them. Following the literature on researching with children (Kuchah, 2013; Kuchah and Pinter, 2012; Lewis, 1992; Mayall, 2008) , the learner participants were finally selected by their friendship relationships, as well as trust and closeness developed with the researcher during those weeks. The number of students in 7 each interview was always four. One participant from the first interview changed in the second, due to changes in friendship relationship during the semester.
All of the students interviewed were girls; even when there was some interaction with boys from the different classes, there was not enough time and contact to be able to develop rapport to invite them to take part in the group interviews (reflections on this issue are presented later in this article).
Data collection instrument and procedure
In order to collect learners' perspective, two semi-structured interviews were used. This type of interview allowed children to guide the conversation into spontaneous comments away from the researcher's planned themes (Christensen and Prout, 2002) . At the beginning of the academic semester (April), the interview focused on eliciting the children's opinions about their EFL lessons asking questions regarding the things they liked about their lessons, as well as their opinions about their teacher and materials (see appendix 1). In this interview, some general questions regarding children's classmates and classroom were included in order to make children to feel at ease. At the end of the term (June), the questions concentrated on any changes in the lesson or their teacher since the beginning of the semester, and a description of their ideal EFL lesson (see appendix 2).
The interviews were carried out in the participants' first language, Spanish. The data transcriptions and analysis were done in the language they were generated in order to maintain the information as faithful as possible from the original data. Extracts presented in this article were translated by the researcher for report purposes. The use of English in the original interviews is noted by the use of bold text.
Data analysis
The interview data was analysed following content analysis and using NVivo 10 to process the data. A set of sub-categories based on the interview themes were used to start the analysis; however, some of the final sub-categories and all of the codes emerged from the data as it can be seen in Table 3 . Once all the codes were identified, they were reviewed by a second researcher in the field of TEFL in the Chilean context. This researcher was given an evaluation form to provide feedback and comments on the codes definitions. Finally, the inter-coder agreement coefficient, 97.03%, showed the reliability of the analysis.
Findings
Findings will be presented in accordance to the categories and sub-categories presented on Table 3 above.
Category 1: The EFL Lesson
The four groups of YLLs interviewed identified a set of characteristics about their EFL lessons. The questions in this first interview were focused on the things they enjoyed and did not enjoy about the lessons. 
Sub-category 1.3: Perceived value of learning English
These girls give value to learning English as it is related to personal reasons, such as their musical preferences, and their individual desire to communicate and help others. These intentions seem to go beyond the social discourses (Bakhtin, 1986, p. 93 ) of teachers and family around them regarding the relevance of speaking English in this globalised world.
From a more individual driven standpoint, learning English is perceived as something that provides girls in Groups 1 and 3 with 'personal satisfaction.' Being able to model behaviour, to support peers or to get others' attention gave these learners personal fulfilment. Drawing from these opinions, they showed that they were proud of their language skills and of being able to support others in learning English. It can be inferred that these learning aims are their own and individual to these groups of girls, as they differ from the teacher's agenda (Kuchah and Pinter, 2012) .
Category 2: The Ideal EFL Lesson
The four groups of YLLs were also asked about what their ideal EFL lessons would be like. This question was included in order to compare their impression of their current lesson and an ideal one. They mentioned elements that were present after the intervention, such as games, role play and oral activities, but they also suggested some other activities, namely revision tasks and handicraft activities.
Sub-category 2.1: Hands-on
In the second interviews children expressed their preferences for activities in which they had to act and/or move. In particular, they mentioned their interest into games, acting out and oral activities.
Group 3, for instance, clearly voiced their involvement in tasks which allowed them to learn through acting out or doing role plays, and which developed their creativity at the same time as playful personality: These perspectives are consistent with the literature in TEYL that suggests that children enjoy activities which are meaningful and closer to their life experiences, such as pretending to be (Pinter 2006) .
Sub-category 2.2: Feedback
For some of these girls, it was relevant to obtain formative feedback from their teachers during the lesson. They reported that questions from the teachers at the end of an activity could help them to remember, check their comprehension and revise content for future This illustrates the relevance of including children's perspective on the assessment process as a way of monitoring their own learning experience. According to Brown (Brown, 2004, p. 6) , this type of assessment involves "evaluating students in the process of "forming" their competencies and skills with the goal of helping them to continue that growth process."
In Hasselgren's (2000) article on an innovative approach for assessing English skills of young learners in Norway, the teacher's assessment was supposed to be complemented with the children's self-assessment, in order to assess the progress of young learners' skills. This illustrates that teachers and learners could benefit from providing children with the opportunity to contribute to their own learning, and to make them feel part of the teaching/learning process.
Listening to learners' perspective
This study provides findings which are consistent with the work of scholars that highlight the role of children as social actors with a personal language learning agenda (Pinter and Zandian, 2014) .
The children reported that their EFL lessons were enjoyable, interesting and challenging. Some of them indicated that learning English was valuable. In their daily experiences, they mentioned that it allowed them to share their knowledge with family and friends; they also indicated that it could be important in the future to communicate with different people. For other learners, English was a difficult subject, and in some cases, they felt frustrated by not being able to participate as much as they would like in the lessons.
The four groups consistently reflected upon their learning process and what they liked about the EFL lessons. They explicitly referred to activities that they enjoyed as the ones in which they are active, moving and acting while using the language -doing rather than writing. In addition, they expressed their preference for tasks in which they can interact and work with others in collaboration. These perspectives are consistent with the literature in TEYL that suggests that children enjoy activities which are meaningful and closer to their life experiences (Brewster, Ellis, and Girard, 2002; Cameron, 2001; Moon, 2005; Pinter, 2006 ).
An interesting finding that emerged from this study was these children's detailed descriptions of "effective" tasks. Among the tasks, it was possible to identify stages of practice and assessment which were narrated in depth. Similarly, opportunities of interaction with the language and feedback were highly relevant for these children.
Conclusion
The article presented results from group interviews with learners from a sole group per class with only girls as participants. Even when these findings are relevant and provide valuable information, they should be taken with caution, as they are not necessarily representative of all the learners in those classes. It would have been beneficial to interview a wider range of children from each class. Unfortunately, the short timeframe of data collection at the schools restricted closeness and rapport with more children; diversity of learner participants would have provided a wider spectrum of perspectives. In addition, the sample only involved four schools from the capital city. Therefore, these findings may not necessarily reflect the realities of other school in the city or smaller cities in the country which are still considered to be urban.
Despite these limitations, the findings presented confirmed the assumption that children have an ability to effectively reflect on their language learning processes and personal motivations for learning English (Kuchah and Pinter, 2012; Zandian, 2014, 2015) .
Getting to know children's learning experiences, and taking them into account, provides useful insights about the learning processes and expectations of young learners. First, teachers could take advantage of this knowledge by reflecting on their teaching and the impact that it has on learning. Reflective practice (Rebolledo, Smith, and Bullock, 2016 ) could provide teachers with guidelines for improving teaching materials and strategies, getting feedback and allowing children to contribute with what seems to be more relevant for them.
Secondly, policy makers and early start programme designers could benefit from children's insights, since it has been shown here that there are some discrepancies between what is expected from young learners and the way they understand learning EFL. Likewise, and
given the cultural diversity in Latin America, valuable knowledge may be generated in relation to young learners' views on EFL versus learning an indigenous language. Furthermore, if more and more countries in Latin America are investing resources in implementing primary English language teaching programmes from an early age, they will need to consider these learners' perspectives on learning this language.
Finally, these findings show the benefits of noticing and incorporating insights from other areas of social sciences, such as sociology, geography, education, in order to challenge and reveal unexplored elements within applied linguistics and language education.
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